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ABSTRACT

Ways that the teacher can make communication skills
_instruction relevant to the learmner are emphasized. It is suggested
" that teachers (1} learn more about our language structure, (2) study
the particular environment and language of students, (3) emphasize
strategies of word attack in context rather than teach lists of
individual sight words, (4) distinguish between oral and silent
reading demands for meaning, and (5) concentrate on the child's
language development pricr to reading. The language-experience
approach and provisions for individualized instruction are claimed to
be the most effective in reaching. the interests and expariences of
the learner. The needs for developing and implementing provisions for
~transfer of learning, instruction'in reading expository materials,
multimedia instructional facilities, effective evaluation devices;
- @ifferentiated instructional personnel teams, inservice programs, and
research activities are also outlined. It is concluded that reading
instruction, and, in fact, all communication skills instruction, must
“be subsumed by ideas. Communication skills are means to ends, not
ends in themselves. References are included. (CHM)
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Instructlon in- readlng and all of the other communlcatlop
skllls is of lltt;e value 1f 1t is not percelved as relevant
by the?learner.,f

[

'relevance' 1n educatlon 1mp11es that

'fThé‘féim

coplng 31tuat10ns. It»also 1mp11es a dlssolutlon of

There 1s no set ratlo

'tween content and feellng
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between these factors s1nce a dynamlc 1nteractlon

;E?lS requlred 1n ord r to accommodate the vacllla—?:

i;dtlon in needs for each 1nd1v1dual. g\{f;(ﬁ)ﬁﬁmf”"

Assuredlyvcompetenceﬂls‘stlll "";f.a relevanf educa-
}igtlonal-concern.’ Informatlon mastery, commurlcatlve compe—
i.?tence problem solv1ng,.and personal—soclal self-mastery are

;inot 1rrelevant as educatlonal oals.: It is’ the manner 1n

Tffwhlch these are represented 1n the currlculum and the pur—

.,igfiposes whlch formal educatlon 1s percelved to serve that are
l.:lrrelevant .to our students' concerns."(a) |

In" the 60's empha31s was placed on the culturally

f;tv;deprlved or dlsadvantaged. Such labels suggested that '". ».?;

liisomethlng was wrong w1th the learner, notnw1th the schoolhand '

hfglts educatlonal process."(a) In the 70's we must proceed

from the reallzatlon that the school 1s d1sadvantaged. SchoolVa

'v,thas lost or 1s loS1ng 1ts meanlng for a‘very large number of .

'hﬁstudents.‘ "Perhaps th1s is true because the school has fal-

‘:tered 1n acknowledglng the need for personal 1nteractlon of

fbot_flearners and teachers w1th 1deas in the pursult of ways

to exerclve 1ntelllgent actlon.~ School experlence, at least

S

asy, students'see 1t, 1s falllng to- prov1de what they need most--
’-«,meanlngfulanuman encounter. When they speak of partlclpatlon,‘
K”jthey are not referrlng to superf1c1al mlckey mouse act1v1ty,l'

,\'

'iy‘ask for contlnulng 1nvolvement in: the dec1s1ons whlch
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affect not only the kind of learnlng they need but also the
kind of person they- asplre to become."(l)
From the v1ewp01nt of the educator principally concerned o
with reading or the total communlcation process, relevance
and meaningfulness are vital conSideratlons. Excellence in -
~the teaching or learning of.communication skills has‘ineffect—
iveureaults,when applied toithe content of_a curriculum alien

to the-student, : -

) burriculnnbchange muatvheva.concern'of the reading or v 
communications specialist; The'shggestione which'follow_are
based on.suchva premise. | |

A Broader Base
We have much more information aboﬁt language toda& than
in the past, it is tlme to stop u81ng naterlals and technlques
.based on fallacious reasoning or extremely llmited knowledge.
Granted, it is only within the last thirtylyears that we have
been able to,describe language in organized faahion. hut we
now‘need to capitalize‘on_knowledge about languagetv

i We nnét study our langﬁage before we generate.approaches

to reading”instruction;v Too many teachers have been trained :

'to,use prescriptioné and know little about their own language.=

Such generalizations as "when two vowels go walking, the
firstfone does the talking" are limited in nature and unre--

liable as word attack strategies. We-need to -learn more
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about the patterns of specific letters in words, sentence
fpatterns, and the overall organizational patterns of our

ianguage. Eventually we may have enough information about

) language'and the learners of language to formulate sets of

generallzatlons of utlllty to different types of learners.

In all probablllty we will help many learners, partl-'
. cularly the so-—called d1sadvantaged by de—emphaslzlng
_1nd1v1dual sight words_and emphas1z1ng strategies of tack-
’.:iling new words in contextual situations. The learnmer
'5'already knows much about language whatever hls background.
i He br1ngs th1s background to a readlng program When we
rely on word‘llsts 1n reading and spelllngvand do not care-
fully‘consider‘the‘whole contextual enVironment, we act as
if we felt the learner knew nothlng about his language. We

- need to-re—analyze our dedlcatlon to word llStS. Probably,

\

;‘teachlng read1ng and spelllng through word lists contrlbutes
S ~ language
vllttleto the/success of the student, and partlcularly the
f;student who is hav1ng trouble.
: We must also study the environment of the learner.

There is‘no such thing as one way of speaking'English.

*_There are probably more learners who have been defeated by

hav1ng teachers say to them, "ThlS is not r1ght, you ve got’

to say_1t correctly!" Some educators confuse oral language

and written language. "You've got to speak correctly in
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order to “ead.oraperly" is. oot neceeaarlly valld
he le:rner comes to the clasaroom from his -own env1ron-
menr. If the teacher eays to- this learoer, "You are wrong--
you are speakloc 1ncorrectly,"-the teacher 15 in reallty sayf.
ing M don't like yous. I don't like your parents, I don t
'llke the environment from whlch ‘you come, ".: -
And then sometlmee, injury 1s added to 1nsult by the -
1ntroauctlon ‘of eloht words neanlngless to the Chlld or by
:the 1ntroductL0ﬂ of a basal reader with' carefully controlled
;language art1f1c1al to the beholder. Such basals may be
tradltlonallbaaals,or those basals called{linguiatic.readera
which ,'_"-inbf t'}‘le maia, _pres_ent carefﬁll'y contr_olled graphehies : -
and the same nonseosioal dis course to the unprepared learner.
if reading 1nstruct10n 1° to be considered on-a broader base,.
the langpage-experleoce approach for-beginning readers,'of
five‘or'fifty, seems'desiraole;_ifvmakes sense to start Wifh
thellanguagerand’the exberiencesdof-the learner, aﬁd build
the readiﬁa Drogram out of thls ﬁnfil learners are-oapable;'.
psycholovlcally and llngulstlcally, of coplng w1th the differ-
ent, types of language usage they meet in ‘some” of our books
ertten langgage is not always oral language written
,doWn. There 15J$ fremendoue differehce between whaf students
meet on tﬁe'printed page in most of_the materiala confronting
' fthem; and what they are saying within their own_peer and

7

family environments. We must concentrate on language

mﬁelml COPY. dEoT
;AI TIME FILMED

.
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develop 'nt;first;- We must perhaps, for some youngsters com-

readlng”materlals.. Perhans they are threatened by books

g pu hed at them., Perhaus books should not be brought

'p ken:under d1fferent sets of circumstances. Then,

eéxactlya theft'achef does. ‘He~needs to'oronounce in a

"iodividUai:Needs
eginoiﬁg~to'mOVe awéy-from the three-group
he method of teachlng readlng. Certainly there

ms 1nherent in: the teacher attemptlng to cope

:thirtyrfive, fOrtyiindividuals in one classroom,

here are.compromises the teacher must make as he

AT TIME FlLMEL‘
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strives to meet individual needs. .But, the teacher still has
the obligation of meetiﬁg those individual needs.to the best
of his ability. It can't be done with just‘a stereotyped
fhree—group aéproach. It can't be done, certainly, at the
hiéhféchool level with a sinéle—group'approach without any
differe;tiatioq of éssignmeﬂts and using materials wholly
inadeqﬁate for the students. It's about time\tandfthings
are stirring) that high schoolslwake up t§ their responéi;
bilities and adjust methodoiogy and materiais to the varied
needs of‘the learners——egé—wise; work-wise, society-wise,
and interest-wise. . |

" i 'We have gone on the assumption, too long, that:trahsfer
of learning takes place automatiﬁally. And jet there exists
a host of psychologicél studies which tell us thét transfer
of: learning doés not take place automatiqally,'that one must
teach. very carefully to get tramnsfer of 1earnihg, that one
‘must make the follow-up situation as parailel to the initial
feaching situation as possible for the average stﬁdent to
transfer;_and.that}oﬁe must direct this transfer. Still we

continue with separate reading teachers and reading clinics,

Lo
<,

,diéhofomous from the rest of the program in the school.
We have ﬁqt beeﬁ making enougﬁ confact with the types'
of méterials and expgriences the sfudent faces in his environ-
ment in‘tﬁe classroom or outside of it. Our reading_programg

y
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‘ ;,fhave concentrated largely on llterature nﬂd narratlve—type
| 'readlng tasks.» The program needs to expand to dlrect con-

_:-cern with the readlng tasks demanded of expos1tory materlals.,
”'!Patterns of :rltlng and 1ndeed readlng tasks dlffer w1th1n

a d1$01p11ne and from dlSClpllne to d1sc1pllne, and students p

?need dlrect helo in maklng the transfer. L

- Communlcatlon Servlces
Total communlcatlon J“serv1ces deallné w1th all medla.:
fﬁ.iare.beglnning to be developed throughout schools and school ";'
':1systems These multl—medla networks w1ll prov1de every
”ﬁffposslble type of communlcatlon dev1ce that can be used
'fftfsometlmes replaclng, and often augumentlng prlnt materlals
uThe school or school system needs a v1tal 1nstructlonal
communlcatlons center handled by a capable team of workers l
--experlenced in llbrary sclence, audlo—v1sual materlals, and
lfccmmunlcatlons. . j -'b:" ," L v "'_. =
l There also ought to be, in the school or school system,
:'a center for the preparatlon of materlals, staffed by per-
ft?80nnel tra1ned to prepare materlals sulted to 1nd1v1dual fﬂﬁ
:'hi;needs as requested by teachers.f It w1ll never be pOSSlble
'kffor anypcommerclal enterprlse to prov1de every type of \
i{materlal that 1s needed in- the classroom, although some o

.'-fschool systems mlght cooPerate w1th commerc1al enterprlses

"]gln such ventures.‘f-
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Community members, staffs of educational orgaﬁizations;
and members of buginess enterprises should combine in an
effort to consfruct effective e&aluafion'devices. Our stan-
"dardizéd tests do not neasure adeq&ate samples of realistic
reading behavior. Our_ipférmal-deviceg suffer ﬁrom low
reliability. We need masfer thinkers-~teachers, writers,
tephniéiansQ;to develop compﬁter bfogréms and to provide the
. brains and know-how for thé hosf of gquipmenf avéilable for

the development  of evaluation programs.

‘Patterns for Changé

Differentiated instructional personnel.  Teams of differ-

entiated instructional personnel élanning and working. together
"appear to offer the best'éhanées qf_sﬁccess for consfructiﬁg
a meaningful and relevant curriculuﬁ suifed to the individual
and group needs of ouf.studentst Such teams should be com-
. posed of fully fﬁained teachers, adolescents and adults with
vafying abilities and-levels of educatipnal'ééhieQement; as
well a;'representation from the student éroub-itself. Many
.pant-tiﬁe'hélpers with a diversity of backgfounds may also be
ﬁember; of a team. Opportﬁnifies-néed to be developed so that
all‘members of the team may-héve tﬁe opportunity to u@grade
themseives educationally, Such upgrading programs need to
be joiht endeavors with‘colleges énd-univeréities who are
willing fo cooperate in pfoﬁiding leafning.sitﬁations at a

variety of educatiodnal levels. It may be that team :merbership
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willyproyide_the best trainingfground‘for the‘deyeiooment-of
master'teachers. ‘ | | |
Team plannlng followed by cooperatvve 1nplementat10n 3 >
makes 1t very d1ff1cult to fragment 1nstructlon in- readlng,.
'.llstenlng, or spelllng. Communlcatlons become v131ble as the
"tools of learnlng and teachlng, no, matter what the content
may be. |

Teacher educatlon.h In helplng ourselves contend w1th a

the complex needs of our. soclety, we must also prov1de other'f
“patterns of tralnlng for educatlonal personnel. We need a
"%tralnlng cont1nuum from preserv1ce educatlon through 1nser—
. vice’ educatlon.' The unlver51ty professor needs help from b
ﬂ-the school practltloner. The professor may (we hope) v1s11

)

"classrooms but even so, such experlences are very dlfferentsi

frffrom belng 1n a classroom day after day. Publlc and'prlvatef;u
Vf_school staff members must provmde consultart help t’dthe
f‘college program so the profeSSor"may reV1se h1s readlng

4methods course 1n llne w1th the needs of today's soclety

y*But also w1th1n the school settllgg 1nserv1ce courses“must'
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a continuing class discussion of the Vietném war? How do you
evaluate the reading skills needed in coping with science
méferials?”

Courses, programs, sessions or whatever might be con-
" sidered teachér education activities ;eed to operate from
developed or developing cénceptual frameéorks, but the
'éctivitie§ must be pragmatic. Behaviors are rarely changed
by talking about something. Leaders or coordinators of
traiﬁing programs should make every effort to tallor such
‘programs to the individual needs qf prospective teéchers or
-teaéhefs in service. Instruction shpulq be organized for
fsmall groups or individuals whenever feasible so actual
involveﬁent may take place. It is, in reality, moré_econ—
 omical'for the instréctoﬁ to pepea% procedures with a number
of individuals or small groups at the involvement_level.than.
fé "exposé">a large group t& concepts at a "talking"_level.

' Research activities. Although there will always be a

.heed for individual, éréative investigations, most>reseapch
effortighguld converge on significant problems which ﬁust be
solvéd;._Young researchers must be efféctively trained, but
suéﬁ_training should not keep theﬁ in limbo as perenﬂial stﬁ-
dénfs. Research trainingvshouid start early enough in thé
career of thé graduate studeht to @ake him comfortable and

" competent in reading research reports and in handling parts

POOR ORiGingi co |
PY - aES
AVMME’ AT TIME HLM;;
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of research Jesigns, long before he begins his own disserta-

tion. Perhaps if we can turn out young researchers rapidly .
enough'nho enjoy engaging ln research they will continue to

serve.the educational community as investigators.'

The new breed of researchers should be trained to work

:cooperafively on large, signiflcant problems ano should be

at home in both thevuniversity and in' the school. Coopera—

tive effort, sometimes including industry, nay help ns close
»the gap befneen'research'findings and practice. Although wa

need to collaborate on large, important problems, we must

not just concentrate on medians and products,;but look care-
v - fully at 1nd1v1duals within the treatment and non-treatment
ngoups ‘to- gain 1ns1ghts about 1nd1v1dual modes of learning
.and about the E cess of readlng |
Research should also be speclflcally focused on the
'finterrelationships.among communlcatlon skills, as well as

' the functioning of these  interrelationships throughout: the

'aisciplines represented in a curriculum. Too much of what
we now aecept about such interrelationships as fact is hardly

'.1based on’ well—aesigned.study.,

\
Certalnly we must also a1d and abet lnvestlgatlons con-,

‘._1'cerned W1th teacher effectlveness 81nce “the - feacher appearq

- to_emerge as a s1gn1f1cant;factor in most research reports.

‘“:Teacher?effectiveness'studies may well be the'“types‘ofv .
"1nVest1gatlons whlch lend themselves to cooperatlve research

i.flanOlVlng un1vers1ty and school personnel

- POOR OR’bINAL COPY BEST
e AVA!LABLE_ AT_TIME F!LM:D
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Concluding Remarks

Within the next decade the institution we now call
"school" may change radically; it may gzgg_find its role
in this complex soqiety. Little question that reading
wi;i not be the dominant learning mode for many, and that

Cit ﬁill‘have relative degrees of significance for others.
Wg ﬁust'keep mafching with the changing needs of society.
We need to learn how to helﬁ.stﬁdents learn to skillfully
use all asﬁects.of the communication processes, with

_ emphasis on individual and specific group needs. Buf we

must learn also how to help students perceive such activity

as meaningful and relevant.

Most students afe not interested and can see litfle
valué iﬁ'learning_outcomes éuch as how to find a main idea,
or how to proﬁounge'a digraph, or to rgad in sequence, or
.to make an infebence. There are two large curriculum areas
of concern to ‘learners: first and foremost, probing into
énd;evaLuafihé problems, interests, and needs of concern to
'fhem in this&presepf sociefy; sepond, investigating ideas and
:;ipfthafion aﬁout.events, phenomena, and living organisms

L . . Q.’.‘\. -
”‘which relate to the world around them.

Hence, reading instruction, in fact all communication
skills instruction, has to be subsumed by ideas. . Communica-

. tion skills are means to ends not ends in themselves.

POCR.OR'GMNAL COPY. BEST -
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